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Agenda	
9:00	am 	 	Welcome:	Carrie	Du	Bois,	SUHSD	Trustee	

9:10	am 	 	Speaker:	Ryan	Matlow,	PhD		Stress,	Trauma,	and	the		
	 	Developmental	Trajectory:	Fostering	Resilience	and	Growth	
	 	for	Individuals	and	Systems		

10:00	am	 	Speaker:	Jacquelyn	Ollison,	EdD		Improving	Teacher		
	 	Reten@on	by	Addressing	Teachers’	Compassion	Fa@gue:		
	 	A	Compassionate	Plea	for	Help		

10:50	am	 	Ques5ons	&	Conversa5ons	for	morning	speakers	

11:05	am	 	Break	

11:15	am	 	Panel:	Jenee	LiOrell,	Michael	Gallagher,	EdD,	Don	Scatena	
	 	How	Districts	Can	Build	Supports	for	Students	and	Staff		

12:15	pm	 	Closing:	Nancy	Magee,	Superintendent,	SMCOE	
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Why stress and trauma? 
 

Public health 
Social justice 

Personal healing 



The Stress - Trauma Continuum 

 (from Center on the Developing Child, Harvard University, 2013) 



  Stressors          Resources 

When is it “too much” stress? 

 
 
 
 
 
•  Stress, trauma, and adversity accumulate over time 

(allostatic load). 
•  We experience traumatic stress when the “load” exceeds 

coping capacity.  



“Learning about the psychobiology 
of stress, toxic stress, and trauma 
is liberating for people.  It gives us 
explanatory reasons for some of 

the puzzling behaviors we engage 
in and the feelings that can come 
to dominate us.” (Bloom, 2013, p. 48) 

Neurobiology of Stress and Trauma 

Adapted from: J. Dorado (2014), UCSF HEARTS, Child & Adolescent Services, 
UCSF/SFGH 



Prefrontal cortex: 
Learning, logic, 

emotion regulation, 
executive control 

Limbic system: 
emotion, mood, 

motivation 



JOB: Ensure survival in all conditions, at all costs 
Neurological resources allocated according to context: 

 
RESOURCES > STRESSORS 

challenges are being managed; PFC online and in control  
 

STRESSORS > RESOURCES 
FIGHT/FLIGHT/FREEZE activated until threat is over; resources 

diverted to limbic system  

The Brain and Stress 



Stress and physiology 

•  Release of adrenaline 
to activate fight/flight 

•  Release of cortisol to 
access energy stores 
and suppress immune 
response to prepare for 
future stressors 

Limbic alarm to stress or threat triggers 
physiological response in the body: 
 



Getting “stuck” in the trauma and the trauma response 

§  Stress hormones and neurotransmitters released during trauma 
facilitate enhanced memory (e.g., for cues & sensory experiences) 

 

§  Trauma reminders lead to repeated action patterns and emotional 
responses (fight/flight/freeze) 
›  Intrusive thoughts, feelings, and behaviors 
›  Easily triggered, overactive alarm (limbic hijacking) 

 

Hebb’s rule: Neurons 
that fire together, wire 
together 

“Being traumatized means continuing to organize your 
life as if the trauma were still going on.” (van der Kolk, 2014) 



Tasks of Development and 
Developmental Competencies 

Neurocognitive competencies 
›  Executive functioning, inhibition 
›  Language 
›  Cognitive skills (attention, memory) 

Regulatory competencies 
›  Homeostatic regulation (sleep, 

temperature, feeding, etc.) 
›  Physiologic regulation 
›  Emotion identification and regulation 

Intrapersonal competencies 
›  Sense of self 
›  Independent functioning 

Interpersonal functioning 
›  Relationships 
 

(Adapted from Blaustein & Kinniburgh, 2010) 

Competencies are 
formed during 

“critical periods”  
of sensitivity to 

specific input and 
increased 

neuroplasticity in 
specific brain 

regions 



Developmental trajectories are influenced by: 
•  The need for a skill 
•  Available resources 
•  Environmental input 

 
 

Trauma impacts development by: 
1.  Prioritizing tasks of survival 

2.  Interfering with other developmental tasks (draining 
resources) 

3.  Providing input based on dangerous environment 
 
 

•  Long term development è immediate survival 
•  Focused attention è vigilance 

•  Behavioral regulation è impulsivity 
(from Shonkoff, 2016) 

 

Impact of traumatic stress on development 

 
https://www.youtube.com/watch?v=rVwFkcOZHJw 



Domains of Impact of Traumatic Stress 
•  Difficulty with attention and memory (executive 

functioning) 
•  Intrusive thoughts and memories 

•  Difficulty regulating emotions and behaviors 
•  Hyperarousal 

•  Lack of safety and trust 
•  Hypervigilance 
•  Difficulty with relationships & attachment 

•  Difficulty with communication 
•  Mood difficulties: sadness, anxiety/fear, anger 
•  Unhealthy efforts to cope: 

•   Avoidance 
•   Substance use, antisocial behavior, delinquency 

•  Health behaviors (sleep, diet, exercise) 
•  Negative view of self, negative self-concept 



Adverse Childhood Experiences (ACEs) 
• Abuse and Neglect (e.g., psychological, physical, sexual) 
• Household Dysfunction (e.g., domestic violence, substance abuse, mental illness) 

Impact on Child Development 
• Neurobiologic Effects (e.g., brain abnormalities, stress hormone dysregulation) 
• Psychosocial Effects (e.g., poor attachment, poor socialization, poor self-efficacy) 
• Health Risk Behaviors (e.g., smoking, obesity, substance abuse, promiscuity) 

Long-Term Consequences 
 
 
 
 
 
 
 
 
 

Shortened Life Expectancy 
Individuals with 6+ ACEs die 20 years earlier than those with none (Brown et al., 2009) 

 
 

Disease and Disability 
• Major Depression, Suicide, PTSD 
• Drug and Alcohol Abuse 
• Heart Disease 
• Cancer 
• Chronic Lung Disease 
• Sexually Transmitted Diseases 
• Intergenerational transmission of abuse 

Social Problems 
• Homelessness 
• Prostitution 
• Criminal Behavior 
• Unemployment 
• Parenting problems 
• High utilization of health and social services 

ACEs Studies (Felitti et al., 1998) 



Three primary skills impacted by toxic stress and 
trauma: 
1. How to identify internal emotional experiences 

›  differentiating among states of arousal 
 

2. How to express emotions in a safe way 
›  instead of being constricted/rigid or excessively explosive 

3. How to regulate intensity of emotional response so 
that it is appropriate to the situation 

 

(National Child Traumatic Stress Network, 2003) 

Core Domains of Impact 



1. Know the signs 2. Stop, pause, & reflect 

3. Connect and express 
4. Engage resources 



Trauma as context for intervention 

Change the paradigm from one that asks,  

"What is wrong with you?"  
to one that asks,  

"What has happened to you?"  
 

Bad kid? Sick? Disturbed? 
… Injured 

SAMHSA, Trauma-informed Care in Behavioral Health Services (2014) 
Slide adapted from J. Dorado, UCSF HEARTS (2014);  



Every action or behavior has a function... 

•  Communication 
• Expression of distress or need 

•  Coping 
• Attempt to obtain basic needs 
• Best effort to adapt to adverse/dangerous 

environment (survival response) 
•  Re-enactment 

• Attempt to understand and integrate 
experiences 



Trauma and adversity as context for intervention:  
All behavior has meaning and purpose 

Reflection questions when addressing presenting problem: 
1.  What is happening here?   
2.  What has happened to this individual?  How/when/why did this 

behavior develop? 
3.  What is the function of the behavior?  What thoughts/feelings 

underlie the behavior?  What is information is being expressed 
or communicated?  What are the needs and intentions behind 
the behavior? 

4.  How might this behavior have been adaptive in the past? 
5.  Given this, how can I help the individual identify, express, and 

feel empowered to regulate his/her experiences (symptoms)?  
How can I help them approach their stress/trauma in a safe 
way?  What supports are needed to help the individual reach 
their goals? 



Systems Context 



Parallel Processes & the Ripple Effect 

“When two or more systems (individuals, groups, or 
organizations) have significant relationships with one 

another, they tend to develop similar, thoughts, feelings, 
and behaviors” (Smith, Simmons, & Thames, 1989) 

 



Sensitized alarm 

Stressors    Resources 

From individuals to systems… 

Repeated patterns and 
learned behaviors 

Insufficient resources 

Difficulty with 
Regulation 

•  Long term development è immediate survival 
•  Focused attention è vigilance 

•  Behavioral regulation è impulsivity 



Domains of Impact of Traumatic Stress 
•  Difficulty with attention and memory (executive 

functioning) 
•  Intrusive thoughts and memories 

•  Difficulty regulating emotions and behaviors 
•  Hyperarousal 

•  Lack of safety and trust 
•  Hypervigilance 
•  Difficulty with relationships & attachment 

•  Difficulty with communication 
•  Mood difficulties: sadness, anxiety/fear, anger 
•  Unhealthy efforts to cope: 

•   Avoidance 
•   Substance use, antisocial behavior, delinquency 

•  Health behaviors (sleep, diet, exercise) 
•  Negative view of self, negative self-concept 



Traumatic stress in systems 
Repetitive re-enactment of unsuccessful strategies and policies 
Organizational/systemic hyperarousal 
Loss of emotional management 
Lack of safety 
§  Physical or emotional threats, aggression 
§  Scapegoating, bullying, blaming, emphasis on punishment 
Disintegration / fragmentation of systems and communication 
§  Communication failure, conflict 
§  Difficulty with problem solving 
Avoidance of trauma themes and reactions 
§  Challenges in grieving past losses 
Difficulty maintaining structure 
§  Blurred roles, blurred boundaries 
§  “Organizational amnesia” 
Lack of cohesiveness, impoverished relationships 

Sense of disempowerment and helplessness 
Loss of sense of identity, values, and vision 

(adapted from Bloom & Farragher, 2013) 



 
 

www.traumatransformed.org 



A program, organization, or system that is trauma-
informed… 

Realizes the widespread impact of trauma and 
understand potential paths for recovery 

Recognizes the signs and symptoms of trauma in 
clients, families, staff, and others involved with the 
system 

Responds by fully integrating knowledge about trauma 
into policies, procedures, and practices 

Seeks to actively resist re-traumatization. 
(from SAMHSA’s Trauma and Justice Strategic Initiative, 2014) 

Defining “trauma-informed’ 



“Trauma Informed Systems principles and 
practices support reflection in place of reaction, 
curiosity in lieu of numbing, self-care instead of 
self-sacrifice and collective impact rather than 
silo-ed structures.” 

(Epstein, Speziale, Gerber, & Loomis, 2014) 

Defining “trauma-informed’ 



1. Know the signs 2. Stop, pause, & reflect 

3. Connect and express 
4. Engage resources 



Core components of trauma-informed systems 
•  Shared vision, knowledge, language, approach, and 

rationale for addressing stress and trauma 
›  Knowledge of common reactions to stress and trauma, 

neurobiological impact 
›  Recognition that symptoms/problems are a result of injury 

and represent best efforts to cope 
•  Ask “What happened?”, not “what is wrong?” 
•  Shared language for talking about trauma reactions 
•  Requires balance of structure and support for skill-

building 
›  Focus on context (trauma, culture, community, etc.) and 

utilize holistic approach 
•  Emphasize safety and predictability 

•  Address perceived threats to physical/emotional well-being, 
security 

•  Regulated, predictable, and consistent (versus reactive or 
punitive) 



Core components of trauma-informed systems 
(cont.) 
•  Provide opportunities for learning and skill-building 
•  Foster safe, supportive relationships 

›  Including collaboration among individuals at different 
levels of hierarchy  

•  Attend to vicarious traumatization and support 
caregivers 

•  Organizational skills, processes and spaces to (1) 
address stress reactions and (2) provide support 
and consultation 
› … to reflect on the impact of trauma and adversity on 

individuals and systems 
› … to address conflicts and offenses 
› … to acknowledge, address, and grieve losses 



Reflections: Are we trauma-informed? 
•  We know why we address stress and trauma. 
•  We know how we are tackling these issues... 

•  What is our shared language and understanding? 
•  How do we promote safety and predictability? 
•  How are we using stress and trauma to contextualize behavior 

and functioning? 
•  How are we promoting democratic, inclusive, and equitable 

practice? 
•  We take pro-active, preventive steps to address distress and 

foster relationships 
•  We seek an appropriate balance of structure and support 
•  We stay engaged in honing our skills, tools, and resources 
•  We monitor and take care of ourselves. 





National Child Traumatic Stress Network: www.nctsn.org 
Harvard Center on the Developing Child: 

https://developingchild.harvard.edu  

T2 Trauma Transformed: www.traumatransformed.org 
Wisconsin Department of Public Instruction Trauma 

Sensitive Schools:
www.dpi.wi.gov/sspw/mental-health/trauma 

Trauma Learning Policy Initiative: 
www.traumasensitiveschools.org  

SAMHSA National Center for Trauma-Informed Care 
(NCTIC): www.samhsa.gov/nctic/trauma-interventions 
›  A Treatment Improvement Protocol: Trauma-Informed Care in 

Behavioral Health Services 
›  SAMHSA’s Concept of Trauma and Guidance for a Trauma-Informed 

Approach 

 
 
 

Resources 



The Sanctuary Model: www.sanctuaryweb.com 
›  Bloom, S. L., and Farragher, B. (2013).  Restoring Sanctuary: A New 

Operating System for Trauma-informed Systems of Care.  New York. 
Oxford University Press. 

Restorative Practices: www.iirp.org  

Adolescent Health Working Group “Trauma Resilience Module” 
www.ahwg.net/uploads/3/2/5/9/3259766/traumaresbooklet-
web.pdf 

Professional Quality of Life: www.proqol.org 

Compassion Fatigue Awareness Project: 
www.compassionfatigue.org 

Trauma Stewardship: An Everyday Guide to Caring for Self 
While Caring for Others (2009) by Laura van Dernoot Lipsky 
with Connie Burk 
 

Resources 
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Improving Teacher Reten2on 
by Addressing Teachers 
Compassion Fa2gue: A 

Compassionate Plea For Help
Jacquelyn	Ollison,	Ed.D.	

Connec5ons	between	Achievement,	Neuroscience,	and	Stress	

May	20,	2019	



Today’s Journey...

•  Engage	with	research	about	the	
explora5on	of	compassion	fa5gue	and	the	
teaching	profession	

•  Ponder	together	implica>ons	for	the	
teaching	profession,	the	teacher	shortage,	
and	the	health	and	well-being	of	school-
site	staff.	

•  Consider	what	you	can	do	to	address	
teachers'	compassion	fa5gue.	
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I WONDER IF...
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Sample Popula2on of 
Teachers’ (n=100)

Teaching	Posi>on	
•  Elementary	School—	35%	
•  Middle	School	—	24%	
•  High	School—37%	
•  Two	or	More	Levels—4% 

Number	of	Years	in	the	Profession	
•  Fewer	than	5	years—18%	
•  5	years	or	more	—82% 
 

Teacher	Ethnicity	
•  African	American—9%	
•  Asian/	Pacific	Islander—10%	
•  White—57%	
•  Hispanic/La5no—9%	
•  Two	or	More	Races—12%	
•  Prefer	Not	to	Say—3% 

Gender	
•  Female—78%	
•  Male—19%	
•  Non-Binary—1%	
•  Prefer	Not	to	Say—2% 

Ollison,	J.YH.	(2019)	Keynote:	Connec5ons	between	Achievement,	Neuroscience,	and	Stress	 49	



Teachers at High-Poverty Schools

COMPASSION	
SATISFACTION	 BURNOUT	 SECONDARY	TRAUMATIC	

STRESS	
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New Teachers (< 5yrs)

COMPASSION	
SATISFACTION	 BURNOUT	 SECONDARY	TRAUMATIC	

STRESS	

Ollison,	J.YH.	(2019)	Keynote:	Connec5ons	between	Achievement,	Neuroscience,	and	Stress	
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Teacher Gender
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Significant Correla2ons
Variables	 Compassion	Sa5sfac5on	 Burnout	 Secondary	Trauma5c	Stress	

Middle	School	 		 		
Socioeconomically	disadvantaged	

status	 -.554**	 .703**	 .509*	

%	English	Learners	 -.453*	 .442*	 .397	(p=.061)	
No.		of	Years	Teaching	at	the	School	

Site	 -.462*	 .451*	 		

Minority	School	 		 .436*	 		
%	White	Students	 .542**	 -.559**	 -.648**	

Percentage	of	African	American	
Students	 -.386	(p=.069)	 .412	(p=.051)	 .414*	

Percentage	of	Asian,	Pacific	
Islander,	and	Filipino	Students	 		 		 .509*	

%	African	American	Students	 -.385	(p=.069)	 .	502*	 		
*.		Correla5on	is	significant	at	the	0.		05	level	(2-tailed).			
**.		Correla5on	is	significant	at	the	0.		01	level	(2-tailed).			
r=	.		10	(small	effect),	r=.30	(medium	effect),	r=.50	(large	effect)	

Ollison,	J.YH.	(2019)	Keynote:	Connec5ons	
between	Achievement,	Neuroscience,	and	

Stress	
53	



Qualita2ve Findings
Teachers’	experience	secondary	trauma;	and,	
secondary	trauma	from	students	is	not	the	
only	trauma	teachers	are	experiencing.		

Teachers’	lives	outside	of	school	cause	stress	
too.	

It	is	easier	to	have	compassion	for	students	
who	are	easier	to	handle	than	others.		

School	climate	and	condi5ons	mamer.		

54	



Develop An EMTSS

•  Tier I: All Teachers – those entering 
or already working in the profession 

•  Tier 2: Some Teachers – those who 
work at urban school sites 

•  Tier 3: Few Teachers – those who 
work at school sites in extreme 
crisis 
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Contact 
Informa2on
	
Jacquelyn	Ollison,	Ed.D.	
	
Email:	ollisonj.yve@gmail.com		
	
Email:	jollison@cde.ca.gov		
	
LinkedIn:	
hmps://www.linkedin.com/in/
jacquelyn-ollison-b8416687	
		
Suggested	Cita5on:	Ollison,	J.YH.	(2019).	Improving	teacher	reten5on	
by	addressing	teachers’	compassion	fa5gue:	A	Compassionate	Plea	
for	Help.	Keynote	presented	at	the	Sixth	Annual	Conference:		
Connec5ons	between	Achievement,	Neuroscience,	and	Stress,	
Redwood	City,	CA.	
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How	Districts	Can	Build	Supports	for	

Students	and	Staff	
	

Jeneé	LiOrell,	San	Mateo	County	Office	of	Educa5on,	
Moderator	

Michael	Gallagher,	Ed.D.,	Sunnyvale	School	District	
Don	Scatena,	San	Mateo	Union	High	School	District	







Camp LEAD
•  Camp LEAD is a leadership and human relations 

development program
•  3 days, 2 nights
•  High school students across San Mateo County
•  Located in Occidental, CA

•  July 22-24, 2019
•  August 5-7, 2019

•  Contact Natasha Dinis for more information
•  ndinis@smcoe.org



Upcoming Protocol Trainings 
Big Five Training 
Immediate action responses, parent reunification and implementing trauma-
informed violent intruder drills.  

•  August 26, 2019 
•  8:30am- 3:30pm

•  San Mateo County Office of Education, 101 Twin Dolphin drive, Redwood City

Vulnerable Student Protocols Training 
Suicide Prevention Protocol, Student Threat Assessment Protocol, Sexual Assault Protocol and 
CSEC and Human Trafficking Protocol for Educators
•  September 12, 2019; 8:30am- 12:30pm 

or
•  September 17, 2019; 8:30am-12:30pm

•  San Mateo County Office of Education, 101 Twin Dolphin drive, Redwood City



Upcoming Trainings 

Supervisor of Attendance Certification Training
State-mandated certification of Supervisors of attendance

•  August 29, 2019
•  9:00am- 12:00pm
•  San Mateo County Office of Education, 101 Twin Dolphin drive, 

Redwood City

Best Practices in Building Better Attendance
How to build effective SART and SARB teams, and best practices in increasing 
student/parent engagement and improving attendance rates

•  September 24, 2019
•  9:00am-2:00pm
•  San Mateo County Office of Education, 101 Twin Dolphin drive, 

Redwood City



Upcoming LGBTQ Conferences 

LGBTQ Mini-Conference for Educators
Best practices on how to support their students who identify as LGBTQ. Including new legislation, language and 
trends

•  September 12, 2019
•  4:00pm-7:00pm
•  San Mateo County Office of Education, 101 Twin Dolphin Drive, Redwood City

YAASS Conference 
The 2nd Annual Youth Advocacy and Social Summit for Site GSA Coordinators from San Mateo County middle 
and high schools as well as high school students to develop leaderships skills, increase self-advocacy and 
empowerment

•  November 19, 2019
•  8:30am-3:30pm
•  San Mateo County Office of Education, 101 Twin Dolphin Drive, Redwood City



Upcoming Conferences 

Respect 24/7! Conference 
4th Annual Conference, this year focusing on School Climate, with the emphasis on; Supporting ESL and 
Newcomers, Supporting Staff Connectedness, Relational Violence and Building Blocks of School Climate

•  October 10, 2019
•  8:30am-3:30pm
•  San Mateo County Office of Education, 101 Twin Dolphin Drive, Redwood City

Supporting Vulnerable Students Symposium
Best practices to support our most vulnerable youth, including Homeless and Foster Youth, students with 
frequent contact with juvenile justice/law enforcement and youth with mental health and behavioral 
challenges. 

•  November 14, 2019
•  8:00am-4:00pm
•  Sobrato Center, 350 Twin Dolphin Drive, Redwood City



www.smcoe.org

For more information on upcoming 
trainings or conferences

contact 
Natasha Dinis

ndinis@smcoe.org
Sheléne Peterson speterson@smcoe.org





Please	complete	your	evalua>on!	

Thank you! 


